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The Power of Feedback 
Produced by Victoria Hewett 

 

Embedding feedback into the classroom not only reduces workload but is 

highly effective at supporting student progress and independence. 
 

 

The Value of Feedback 
Feedback (not marking) has been shown to enhance student progress by up to 8 months 

(Education Endowment Foundation, 2018) and has low impact on workload when done 

effectively.  

 

Feedback is a powerful tool to drive student learning, self-regulation and ultimately progress. 

Effective implementation of feedback into the classroom aids the movement of students from 

dependent learners to independent learners, especially when students are given ownership and 

responsibility of the feedback they receive and give (Nicol & McFarlane-Dick, 2006). 

 

Feedback both to and from the students should help to redirect or refocus actions to achieve a 

goal. The teacher should use the feedback to adapt their teaching whilst learners amend their 

actions to reach an outcome.  

 

Feedback can be verbal or written, from the teacher or their peers, formative or summative. Self-

assessment can also provide students with feedback on their progress towards an outcome.  

 

The 3 stages of the cycle 

 
1. FEED-UP 

 

Feed-up involves modelling, clarifying the goal and the setting success criteria. It may involve 

carrying out a worked example with students, discussion of an example or having students create 

the success criteria. 

 

Before setting up a task, the purpose and objectives are made clear whether this be through 

examples, success criteria or demonstrating the process. Through modelling students develop an 

understanding of what they are aiming to achieve, and high expectations are initiated. In John 

Hattie’s work this would be referred to “the point at which students consider where are they going 

and what the goals of the task are.” 

 

Students are then set off on the task. Some students may require immediate differentiated 

materials for specific needs, but generally at this stage students should be given the opportunity 

to contemplate the task and attempt to figure out how they will achieve the expected result 

independently or with their peers. At this point, the teacher should circulate the room, observe 

students and identify those that may require some support.  
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2. FEEDBACK 

Feedback involves the assessment of and for learning by both the teacher and students. This may 

involve individual responses to work or verbal answers, responses to/from a small group of students 

or to/from the whole class.  

There are a variety of ways of giving and receiving feedback in the classroom and after the lesson 

which are explored below. 

Verbal/Behavioral Feedback 

As the teacher circulates, observes and discusses work they gain feedback from students. Some 

students maybe struggling with the task, concept or process. The teacher at this point will offer 

suitable support in response for some students this maybe differentiated resources or support 

scaffolds to get them on their way, whilst others simply require a verbal discussion to guide them.  

Feedback from Assessment for Learning in the Lesson 

Through questioning and discussions with students, the teacher is provided with verbal feedback 

on how students are progressing. The feedback the teacher gains from such questioning and 

discussions should inform and shape future learning (see feedforward below) both in the present 

lesson and future lessons. Assessment for learning should enable the teacher to identify student 

misconceptions and deal with them promptly.  

 

Feedback from metacognitive questioning 

 

Using metacognitive questioning encourages students to monitor, evaluate and reflect on the 

learning process. In John Hattie’s work this is developed in the ‘feedback’ stage, the point at 

which students and the teacher see the “progress being made towards the goal” (Hattie & 

Timperley, 2007). The feedback received at this point should be used by the teacher to continue 

or amend instructions; this may involve stopping the class and modelling again or asking students 

to give each other advice to overcome challenging areas.  

 

Feedback from peer assessment 

 

Prompt feedback can occur from the use of effective peer assessment strategies. Embedding a 

strategy that enables students to identify successes and areas for improvement which can be 

acted on immediately or in the near future is important for peer feedback to be of use to the 

learner and to drive students towards independence and their understanding of the learning 

process.  

 

Evidence shows that peer assessment can improve students understanding of ‘learning to learn’, 

through developing their understanding of objectives, fostering student responsibility for learning 

and increasing confidence in the learning process (Sebba et al, 2008).  

 

However, for peer assessment to be successful it requires teaching students the skills and qualities 

needed.  
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Feedback from the teacher 

 

Final feedback comes from the teacher, this may be provided to individuals, to groups or to the 

whole class. Teacher feedback may take the form of written or verbal feedback and can be 

formative or summative.  

 

Feedback from the teacher should address misconceptions, successes and how to improve whilst 

feeding into future learning by moving forward student learning, progress and independence.  

3. FEEDFORWARD 

John Hattie describes the ‘feed-forward’ stage as the point at which there is consideration of the 

consequential actions that must follow for further progress to occur.” It may involve action from 

students based on the feedback received on current or future work or it may be enacted by the 

teacher through the adjustment of their planning.  

Feeding forward from student feedback 

 

The feedback students provide the teacher through assessment for learning and metacognitive 

questions should support the teacher to modify instruction and should influence future planning.  

 

The feedback gained should feed into the current lesson and future learning. It’s a constant cycle; 

but not just from lesson to the next, what you learn one year can be translated into the 

development of the following year. 

 

Feeding forward from peer assessment 

 

After feedback from peer assessment, students ought to have the opportunity to make 

improvement or amendments to their work before submitting it as complete. This helps students to 

take ownership of their learning and responsibility of their work.  

 

It is not necessary for students to peer assess at the end of a task, stopping and peer-assessing 

part way through a task enables students to redirect themselves and identify areas for 

improvement before the completion of the work. Through peer assessment students are also able 

to gain inspiration from the work of others which they can feed into their own.  

 

Feeding forward from teacher feedback 

 

Feedback from the teacher should support improvements, whether immediate or delayed is 

dependent on whether the assessment in formative or summative.  

 

From teacher feedback their ought to be an element of action, either through the teacher 

designing instruction to review content or designing instruction to further students in their 

understanding or application of content or skills.  

 

Following teacher feedback, students should have the opportunity to take ownership of their 

learning, to act on feedback or to set themselves targets for future work.  
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Embedding Feedback: An example 
 

Here is an example from a year 8 unit of work on Sustainability in China. Students explore a range 

of content from the physical geography of the country, economic and social development as 

well as the social, environmental and economic challenges faced by the country. The summative 

assessment involves students assessing how sustainable China is socially, economically and 

environmentally.  

 

Part 1 

▪ Students start the topic by completing a description that requires them to fill in the blanks. This task 

modelled what a good description looked like. Students self-assessed their answers after we went 

through the correct response as a class. We discussed the successes of the answer to 

demonstrate what a good one looks like (WAGOLL). 

▪ Next, students used the exemplar to write their own description of the geography of China as 

shown below based upon a map they produced. As a class, students decided upon the success 

criteria for the task and peer assessed.  

 
Part 2 

▪ The following lesson students explored the physical and human geography of China, the rainfall, 

land use and population distribution. Students discussed their findings in groups before sharing with 

the class. This allows the teacher to identify misconceptions and draw together the expected 

findings, reteaching if necessary. 

▪ Next students used what they’d learnt from the group exploration and created their own 

description and explanation of the population distribution with the use of success criteria which 

was provided on the whiteboard as shown below. 
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▪ Students peer assessed the written task using ACE peer assessment and then made improvements 

shown in pink. Students self-assessed by considering whether they’d met the success criteria 

outlined. The teacher then assessed their completed work against the shared success criteria, 

giving students actions for improvement if required, to act on in the next piece of work. 

 

Part 3 

▪ A lesson later they used what they’d learnt and their feedback from parts 1 and 2 of the process 

to write an unsupported answer to the question ‘Why is China’s east coast so populated?’. You 

can see below that this student has taken on board the feedback they’d previously received to 

give a ‘perfect’ answer. 

 

Part 4 

▪ Following on from description and explanation of patterns and trends, students needed to be 

able to use research effectively, drawing out relevant information. To develop this skill, students 

have been given relevant information in a range of resources and they have to take notes 

drawing out the relevant and useful information. Before they started, the teacher went through a 

few examples of how students could take notes before letting them loose on the resources. 

▪ To follow this up students then completed a homework task which required them to summarise the 

information they’d collected using the description and explanation skills previously covered. 

 

https://mrshumanities.com/2016/10/16/resource-ace-peer-assessment/
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Part 5 

▪ The next stage involved exploring effective research and academic honesty. Students were given 

the task to create an infographic to explain the cause and consequences of the One Child Policy 

in China. Students were given a range of online sources to use, they were expected to cross-

reference the sources and assess the reliability and effectiveness of each through a simple RAG 

rating. 

 

▪ The feedback they then received on this piece helped them to develop their research and 

investigation skills which were to make up a part of the summative assessment. 

 

 

Part 6 

▪ Next students develop their evaluative skills by exploring the three gorges dam and assessing the 

social, economic and environmental sustainability of it. This starts with one lesson on collecting 

information and the next lesson writing their evaluation before peer assessing and making 

improvements (pink pen). 
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Throughout this process and up until this point the teacher uses a variety of feedback strategies 

including live feedback, whole class feedback (from teacher to students and from students to 

teacher) and has reviewed their books noting down any misconceptions or areas to develop, 

without very little marking by them. The feedback gained has helped the teacher to redirect their 

teaching both in the moment and in future lessons.  

 

Part 7 

▪ Students bring all of this together by finally producing a piece of work on life in modern day China 

and assessing the sustainability of modern-day China. 

 

• The teacher goes through the aims and objectives with the students, asking them for 

relevant content and success criteria. After which the students set about planning. 

• Students then plan their work, record their sources and assess the reliability and 

effectiveness of each.  

• During the planning process students reflect on the skills and knowledge they gained 

through the topic. They identify their prior feedback and set themselves targets for this 

piece of summative work. Each piece of work has fed into developing their skills for the 

summative assessment. The summative assessment then feeds into what they will do in 

future topics. 
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▪ Following summative feedback, students 

we’re encouraged to consider their targets and 

progress through the course of study and reflect 

upon the implementation of the feedback in the 

summative task. Before finally setting themselves 

targets to take forward into future work.  
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Planning Backwards 

Knowing the end goal and planning backwards is an essential element of providing effective 

feedback. Looking at the big picture whether it’s the end of the school experience, end of the 

year or end of the topic; knowing and having a vision of where students are going, how they are 

developing their knowledge, skills and application and how they will be assessed is key.  

 

Feedback requires embedding in planning to ensure students gain feedback, so they know that 

what they’ve learnt is correct and so the teacher can assess what they need to do next to 

support individuals or to readdress challenging content. 

 

What the teacher learns from feedback should feed into the support and challenge they provide 

for students, it should enable them to review specific content with their classes and to undo any 

misconceptions. The feedback must feed forward into their planning. 
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